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ABSTRACT The study aims to provide insights into Turkish national educa-
tion policies toward immigrant communities based on the experiences of
Meskhetian Turkic high school students who migrated to Turkey. The study
was done qualitatively and carried out via in-depth interviews with 10
Meskhetian Turkic students attending 12" grade at various high schools
in Istanbul. According to the findings of the research, students sometimes
felt discriminated against and had difficulty expressing themselves because
they did not know the local language. Participants perceived teachers as
having an inclusive attitude but commented that they could not get enough
support from the guidance service. Meskhetian students stated that they
needed to be better supported financially and believe that they should be in-
cluded in the school activity calendar and cultural studies to promote their
culture. Educational policymakers should be aware that ensuring positive
educational experiences for historically interconnected communities like
Meskhetians will help future economic, social, and political cooperation.
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Introduction

settlements of origin across borders or within the state in which they

live. In migratory population movements, individuals are displaced
for various yet significant amounts of time, through the involvement of dif-
ferent structural factors, and for different reasons.” People migrate from one
place to another, either compulsorily or voluntarily, for reasons such as war,
epidemics, natural disasters, economic problems, or the search for better living
conditions, jobs, or educational opportunities. It can be modern or primitive,
forced or free, small-scale or massive.?

M igration is the movement of individuals or communities from their

Turkey hosts a large number of immigrant communities with different ethnic
and linguistic backgrounds and provides public education services for them.
One of them is the Meskhetian Turks, who have historical and cultural ties
with Turkish society. The migration of Meskhetian Turks to Turkey can be
examined in two different periods: The first is the period when Meskhetian
came under the domination of Russia in 1829, and the second extends from
the dissolution of the Union of Soviet Socialist Republics (USSR) in 1991
to the present day.* As a result of these political developments, Meskhetian
Turks took refuge in Turkey in groups at different times. In recent years, the
Meskhetian people came to Turkey freely, so they were accorded the status of
irregular migrants who seek to obtain residence and work permits according
to the rights granted to the descendants of the same lineage. The number of
Meskhetian Turks who obtained Turkish citizenship exceeded 40,000 in 2019.
Many Meskhetian people have been settled in Turkey in urban areas such as
Agri, Ankara, Antalya, Ardahan, Artvin, Aydin (Incirliova), Bursa (1neg61),
Canakkale, Corum, Denizli, Erzincan (Uztimlii), Erzurum, Hatay, Igdur, Istan-
bul, Izmir, Kayseri, Mus, and Samsun.’

One of the groups that have the most difficulties with the immigration phe-
nomenon are students because they are separated from their friends and
teachers, and all that they have known. In some cases, the challenge of coping
with these massive changes can cause a psychological breakdown. In addition
to potential breakdown and depression, students often experience adjustment
problems in education due to inequalities in the education system, language
differences, and the need to change gears and take different courses.®

The issue of education is one of the problems that immigrant communities
face in their new home. In recent years, the issue of migration and educa-
tion in Turkey has naturally been handled through the problems experienced
by Syrians. When the experiences of different immigrant groups are taken
into account, we can better understand the attitude of the education system
towards immigrants. There are various studies on Meskhetian Turks in the
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literature and according to data ob-  \WWhen the experiences of

tained from these studies Meskhe- diff ti . t
tian Turks, like other migrant pop- Irerent immigrant groups

ulations, experience the negative ~are taken into account, we can
effects of migration on education.”  patter understand the attitude
Many students from different eth- of the education system

nic origins are included in the Turk-  towards im mig rants
ish social and educational system.

Understanding them and developing proper immigrant education policies will
only be possible by getting to know them deeply. This study aims to provide
insights into Turkish national education policies toward immigrant commu-
nities based on the experiences of Meskhetian Turkic high school students
who migrated to Turkey. For this purpose, their cultural experiences, views
about the differences in course and classroom practices, experiences due to
bilingualism in the school and social environment, experiences in the school
adjustment process, and lastly, their educational and cultural expectations are
explored and interpreted.

Methodology

The qualitative research method of phenomenology, which focuses on individ-
uals lived experiences, was used in the present study. Ten students who were
continuing their secondary education in the 12 grade in Istanbul in the 2020-
2021 academic year were selected as the study group. The 12 graders were
interviewed because they have adequate Turkish language skills and plenty of
experience in Turkish school settings. Interviews were conducted individu-
ally using online video conferences. Demographic information about the par-
ticipants is included in the appendix. Interviews to determine the students’
experiences were carried out through a semi-structured interview technique.
Descriptive and content analysis approaches were used in the analysis of the
data. The data obtained from the interviews were arranged according to the
research questions, then the data were analyzed and direct quotations were
included when necessary.

Findings

The findings that reveal the educational and cultural experiences of Meskhe-
tian Turkic secondary school students who migrated to Turkey were obtained
via an analysis of the opinions obtained from the participants. Necessary codes
were created in line with the participants’ opinions, and the codes obtained
were combined under seven themes:
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i. Reasons for migration to Turkey,
ii. Cultural differences in Turkey according to the place of migration,
iii. Differences in classroom and classroom practices,
iv Adaptation problems at school or in the social environment due to
bilingualism,
v. The experiences of the participants in the integration process to Turkey,
vi. Differences in education/cultural policies between Turkey and their home
country in the context of the school environment,
vii. Evaluation of education in Turkey in terms of expectations and suggestions.

The most important factor in meeting the needs of immigrants appropriately
and determining the social policies for them is the reasons for migration. The

reasons for the participants’ emigration are given in Table 1.

Table 1. Reasons for Migration to Turkey

Category Code Participant
Cultural affinity S2, 84, S5, S7
War S8, S9

S1

Reason for Migration Healtl.l problems
Security S6
Economy S10
Education S3

According to Table 1, it is seen that the reasons for the migration of the par-
ticipants are quite diverse. Although a few of the participants show cultural
affinity as the reason, the general impression obtained from the interviews is
understood that the main reason why Turkey is preferred by almost all fami-
lies is cultural proximity. Some of the participant’s views on this theme are as
follows:

In 2016, when my sister fell ill with leukemia, we decided to continue her treat-
ment in Turkey. After her treatment, we moved to Turkey because the village

life was not suitable for her in terms of health, and also because of the constant
health checks. (S1)

...We came to Turkey for the education of my brothers and me. So we were
living in Azerbaijan, my brother is at a university in Georgia and we settled
there a few years later. I came to Turkey in the 10th grade. My parents brought
me back to Georgia. I stayed here with my uncles and studied for a while, then
my family came here, and now I am with my family. (S3)

...We immigrated to Turkey because of the war; it was the reason for us, so we
were going to move eventually, but it developed suddenly because of the war.
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The reason we chose Turkey was thatit  §jnce most of the time spent

is a Muslim country, we wanted to live hools i tuall t
under a flag, and we wanted to have a In schoois Is actually spen

flag. (S8) in classrooms, the similarity

Although schools have their own cul- of C.Iassroom pract.lces plays
tures, all schools also reflect the basic @i |mp°rtant role in the

characteristics of the national culture gda ptation of immigra nts to
they are in. Immigrant students encoun-
schools

ter the culture of their newly settled soci-
ety through schools. The experiences of the participants regarding the cultural
differences they encountered are shown in Table 2.

Table 2. Cultural Differences in Turkey by Place of Migration

Category Code Participant

Freedom S6
Historical and Religious Unity S9

Positive Differences

Cultural Discrimination S2, S3,S7
Differences in Student Relations S1, S4
Turkey Negative Differences  Insincerity S10
Body Language S2
Clothes S8

Cultural differences or similarities significantly affect immigrant students’
school adjustment and success. It is seen that Meskhetian Turkic students list
more cultural differences that can be considered negative. The exemplary par-
ticipant comments are as follows:

People around me get along with each other in different signs. At first, I couldn’t
understand them. (S2)

What caught my attention was that when we came to Turkey, people were not
very friendly; they were asking questions like why you came and when will you
leave, but I did not encounter such problems in Ukraine. (S3)

...In the daily life here, especially the girls dress in a way that I have never seen
before in Georgia or Ukraine. Different and expensive clothes and shoes. (S8)

...People were more warm and sincere to each other in the village life. I saw
that people in Turkey are cold and distant. (S10)

Since most of the time spent in schools is actually spent in classrooms, the
similarity of classroom practices plays an important role in the adaptation of
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immigrants to schools. The participants’ experiences regarding the course and
in-class practice differences are shown in Table 3.

‘Commemoration
of Meskhetian
Turks: 75 Years of Table 3. Course and Class Practice Differences
Exile’program in
Ankara, Turkey, Category Code Participant
on December 10, Discipline $2, 5,57, S10
2019.
Textbooks Content S1, 83
M Class Practice Number of Lessons per Week S9
Differences Gaining Perspective S4
Lesson Planning S8
Grading System S6

As seen in Table 3, compared to the education they received before, the main
point about the difference of the Turkish education system is lack of discipline.
Some participant views on the theme are as follows:

...I think there is a huge difference in subject between the courses we take in
our country and the courses here. The fact that the subject content of the text-
books in Turkey is difficult and detailed (History, Literature-Turkish), and I
think these extra details make us tired while reading. (S1)

The point is, schools in Russia are multi-disciplinary, there are a lot of activities
in Russia, and it has improved us a lot. For example, we have a graduation in 4th
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grade, and it happens at 9, it happens at 11,  §chools are also very
we make photo albums for every graduation,

there were a lot of competitions at school. (S2) conducive environments
to analyze the attitudes

2 Russian literature a.nd history lessons' were  of societies towards

different, we were going through the history .

of all countries, and we had a different pointof ~ 1MMIGFa nts and to start

view. In-class practice, there was an awareness  jm provi ng policie S
of grades. We used to get a grade even when

we were on the blackboard, and this grade would have been important, but here
only the exam grade is evaluated. In Russia, it was based on rote, and we used
to memorize poems for long pages, but there is no such system in Turkey. (S4)

Language skills are key to the adaptation and integration of immigrants. The
primary policy to ensure the integration of immigrants all over the world is
to effectively teach the language of the host society. The adaptation problems
experienced by the participants due to bilingualism are given in Table 4.

Table 4. The Adaptation Problems in School or Social Environment Due to Bilingualism

Category Code Participant
Expression Difficulty S1
Language-Specific Structure S2,85
Bilingual Pronunciation Difficulty S4,S7
Experiences Mocking and Exclusion S3, 88,59
Alphabet Difference S6
Literacy Difficulty S10

As it is well known, the source of many problems that immigrants experience
in education is their inadequacy in language skills. The situation seems to be
the same for the Meskhetian Turks. Some participant views on the theme are
as follows:

When I first came to Turkey, I had a hard time expressing myself. Since I am
a shy person as a personality, I was having difficulties socializing with those
around me. In my opinion, the increase of guidance lessons about how we treat
people at school was not prejudiced about people coming from abroad like me,
the importance of empathy needs to be reinforced. (S1)

Words and sentences used metaphorically. The name of a product is in Turkish
in expressing ourselves. For example, there were times when I even typed let-
ters without knowing what a comma was. Or, I did it by looking at the verb-like
translation. It was difficult for me to explain the meaning of the sentence, the
meaning of the word, or to change a sentence with a word. (52)
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Of course, I didn’t have a very good Turkish in Turkey. My friends were even
making fun of what I said wrong, there were a lot of words I didn’t know, and I
couldn’t express myself. (S3)

Schools, which are a small sample of societies, are also an important indica-
tor of societies’ attitudes towards immigrants. Schools are also very conducive
environments to analyze the attitudes of societies towards immigrants and to
start improving policies. The participants’ experiences during their adaptation
to the school environment are given in Table 5.

Table 5. Experiences in the Adaptation Process to the School Environment

Category Code Participant
) Positive Teacher Support S5, 87, S8, S9, S10
Adaptation Attitudes Importance of Religious Education S6
Process to —
School Negative Pregudlc.e 31
Environment  Agitudes Insincerity S2, 83
Difference of Thought S4

In this table, it is seen that positive attitudes such as teachers’ support and prej-
udices take place together. This phenomenon may represent the ambivalent
attitudes towards immigrants in the bigger society. Some participant views on
the theme are as follows:

I realized that my classmates were prejudiced against me because I had just
arrived in the first semester. This had a bad effect on my psychology of getting
used to the environment. As time went on, I started to make friends and get
used to the environment, albeit slowly, because I had to get used to it. As for my
teachers, they always supported me. Perhaps it would have been more difficult
for me to keep up with the environment without them. My class teacher and
guidance counselor often had personal conversations with me. They helped me
a lot in this process. (S1)

Friends in Turkey are not very friendly. I always took the first step, now I have
very nice friends, but of course, they behaved with prejudice at first. The teach-
ers were mostly close, and they were told when we did not understand, some of
the teachers were asking me questions about Georgian-Azerbaijan education
and religion. (S3)

I haven't had significant problems personally, but there may be people who do be-
cause we come to an unfamiliar environment, it is a little difficult for us to adapt,
there is more difference of opinion, we look from a different window, so there
can be a difference of opinion. For example, I am studying tourism, and since
my Russian is good, people like me can do internships at hotel receptions. (S4)
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People tend to evaluate the educational |t js students who have the

services they receive in terms of their . . .
quality and develop positive opinions most difficulties with the

about institutions that offer quality immigration phenomenon

products/services. For this reason, one  pacause they are separated
of the most important issues in poli-

tics is developing positive images and from the friends and teachers

perceptions. At the last stage of the in- they have known
terviews, the participants were asked

about their general perceptions of education in their country of origin and
Turkey. The participants’ views in this context are given in Table 6.

Table 6. Comparison of the Country of Migration and the Country of Arrival in Terms of Education

Category Code Participant
Discipline S3, S84, S7,S10
Positive Giving Importance to Physical Education
. S8
Source Aspects and Music Lessons
Country Higher Education Admission Criteria S5
Negative Discrimination S5
Aspects
Positive Teacher Support S2, S5
Aspects Having Religious Education S10
Counselor Support S2,S7,S8
Arrival Excess of Rules S4
Country  Negative Online education S3
Aspects Extra Homework S1
Memorizing S6
Lower Activity Lesson S9

The participants’ views presented in this table regarding education they get in
the country they migrated to and the country of destination are compared in
terms of positive and negative aspects. It is seen that some of the participating
students attribute a positive meaning to the education in the field of high dis-
cipline, art, and sports in the Russian/Eastern bloc education culture and feel
the lack of these, while others emphasize the value of warm teacher attitudes
and the existence of religious education. Some participant views on the theme
are as follows:

...I think that the education I have received and the education we have re-
ceived in the country has put a lot of pressure on the students. I have observed
that even my cousins who go to primary school are given a lot of homework. I
think that an 8-year-old child is burdened with many times more homework
and responsibilities. (S1)
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Among the reasons for the It was more difficult in normal education,

. . . but we do not understand anything from
m Igratlon of Meskhetian online education, but if we had a normal ed-

Turkic students, cultural ucation, it would have progressed well, the

roximi is th rominen teachers now know me, I have friends, and
pro ty s the pro ent it was good, but now I said that we cannot

faCtor; common Origin: benefit from online courses properly. (S3)

historical ties, and kinship

bonds enabled man The education I am currently receiving is
y good, yes, but I think it is incomplete, and I
Meskhetian Turks to am in favor of a change in the system. In this
migrate freely to Turkey respect, my personal opinion is that I pre-
fer an education without exams. We mem-
orize all of them. The lessons and rules are
too many, and we take exams accordingly; I don't think we get a result; we
remember, we do not learn anything. We do it for the exam, but we don't do it.
Instead of not adding anything to ourselves, I would learn valuable things and
take lessons. Because I can’t memorize well, I can’t do the job I want, and I'll be

unhappy no matter what job it is. (S4)

As done in most of the qualitative studies, Meskhetian Turkic immigrant stu-
dents were asked about their suggestions and expectations for Turkish edu-
cational policies. Thus, the problems waiting to be solved and the prospects
for the national educational policies towards immigrants are intended to be
embodied. The participants’ views are given in Table 7.

Table 7. Expectations of and Suggestions for Turkey in the Context of Educational/Cultural Policies

Category Code Participant
B . Education Scholarship S1, S9, S10
Xpectations Counselor Interest S3, S9
Educational Inclusion in Textbooks S6, S8
Suggestions Troubleshooting Language
Problem 85,86
Expectations ~ Promoting Our Culture S7, S8, S9

Cultural and

.. Knowing Our Family Structure S4, S5
Policies Suggestions & Y

Different Value Judgments S8

The expectations of the Meskhetian Turkic immigrant students from the Turk-
ish national educational authorities are to be provided with economic sup-
port such as scholarships and to be represented in the textbooks. On the other
hand, their basic socio-cultural expectations from the school community and
indirectly from Turkish society are to better promote their own cultures and
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make them visible. In this way, they may think that they will have a more re-
spected position in the country they live in. Some participant views on the
theme are as follows:

They can be more helpful in the lessons. For example, some did not attend
online classes. Can provide financial support. Test or question banks get ex-
pensive. I don’t upload it either, and a book costs 100 TL. Our psychological
condition is this. There are many people whose financial situation is not good.
I'm also included. I think they can always give us more financial support re-
garding scholarships. (S1)

If a person is to improve himself, I think he needs to learn a new language. If
our name is mentioned a lot in the books we read, it can be successful. (S6)

We have a common culture. We are together because our ancestors were one,
our customs were one. (S8)

Discussion and Results

The phenomenon of migration has various social, economic, cultural, and po-
litical consequences before, during, and after the relocation itself.* Migration
has basic consequences for education, such as problems related to adaptation,
class division and language, the inclusion of graduates in the workforce, differ-
ent priorities of students” parents, and the inability to adapt to urban culture.’
It is students who have the most difficulties with the immigration phenome-
non because they are separated from the friends and teachers they have known;
this situation can cause a psychological breakdown. Many students experience
adjustment problems in education due to inequalities in the education system,
language differences, and the different courses they are required to take.'

Among the reasons for the migration of Meskhetian Turkic students, cultural
proximity is the prominent factor; common origin, historical ties, and kinship
bonds enabled many Meskhetian Turks to migrate freely to Turkey."" Orhan
and Coskun report similar findings in their interviews with participants who
had experienced migration and echo the reasons for migration detailed in the
present research.'? Accordingly, these elements should be taken into account
in defining the educational and cultural needs of Meskhetian students.

The present research found that the participants were exposed to discrimina-
tion in both their countries of origin and destination. This finding is similar to
that made by Poyraz and Giler, who reported that Meskhetian Turks were ex-
posed to discrimination even before they immigrated to the U.S." This result
is consistent with the findings of Keskin and Giirsoy."* According to this re-
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The migra nts’ need for search, Meskhetian Turks before and after

h ial t and leaving Soviet Russia were exposed to dis-
psychosocial support an crimination in many areas. These results

the facilitation of social support the present research’s findings of
integration appears to be negative cultural differences encountered

. . by immigrant students in Turkey.
reflected in their sense

of the inadequacy of Immigrant students sometimes perceive

the counselina services themselves as excluded because they are
9 bilingual. Eren states that immigrant stu-

available to them dents have difficulties expressing them-
selves because their language skills are not
sufficient.”” Due to this difficulty, they are ridiculed and ostracized by their
classmates. Velazquez concludes that immigrant students become alienated
from the educational system as a result of being excluded in the school envi-
ronment.'® Tosten, Toprak, and Kaya emphasize that local students engage in
peer bullying by mocking and excluding immigrant students.”” These results
support the findings of the present study in regard to the category of experi-
ences participants reported due to bilingualism, and indicate that problems
based on discrimination persist between immigrant students and students
receiving education locally. Topsakal, Merey, and Kege state that immigrant
students experience similar problems with their classmates due to language
and cultural differences."®

When differences in courses and in-class practices are examined, discipline
comes to the fore. Bahar and Yilmaz conclude that school rules and the under-
standing of discipline are strict in Turkey, and argue that school rules should
be stretched so that immigrant students can adapt.'® Participants in the present
study reported that schools in their countries of origin operated with a more
disciplinary approach than Turkish ones. Therefore, the present findings differ
from the results obtained from Bahar and Yilmaz’s studies.?® It is possible that
differences in the unique school climates of the participants may account for
this difference before and after migration.!

When the participants’ positive experiences during their adaptation to the
school environment are examined, the support of the teachers emerges as a
crucial element. While the findings of this study are in line with the results
of the survey conducted by Coplii,** studies conducted by Borii, Ersoy, and
Turan conclude that teachers exhibited a discriminatory attitude toward and
excluded immigrant students.** The difference in the results may be due to
the fact that teachers and students do not attend sufficient in-service courses
and that teachers across the country have not received sufficient, consistent
training in handling cultural differences in the classroom environment. In the
studies carried out in this field, factors that affect the results include ethnicity,
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the socio-economic level of the school, and the settled culture of the city. In
particular, the indigenous students’ parent profile plays an important role in
determining the school staft’s perspective on migrant students.

When the positive and negative aspects of the country of immigration and the
country of destination are compared in terms of education, the positive and
negative aspects of the discipline and discrimination of the source country
come to the fore. Ersoy and Turan support the findings of this research, con-
cluding that guidance services for immigrant students are insufficient and that
in some cases the students are not even aware of the existence of guidance ser-
vices.” Teachers’ positive attitudes toward immigrant students, together with
guidance services, can help ensure that immigrant students are more success-
ful and that they are not discriminated against in their new country.*

The participants in the present study stressed the need for educational scholar-
ships; Topsakal et al. reach similar conclusions and argue that immigrant stu-
dents should be supported financially.”” Financial support to immigrant stu-
dents significantly improves their integration with the host society and their
chances of success.®® Among the cultural expectations of the participant stu-
dents in the present study, the desire for the promotion of their own culture
stands out. Piliouras and Evangelou report similar findings, stating that if im-
migrant students are not allowed to promote their cultural characteristics, it
may affect their academic success and the healthy development of their own
identities.”” Cummins emphasizes that “rejecting the language and culture of
the student is rejecting the student himself” and when the message, “leave your
language and culture to the students at the school door” is given, “students leave
an essential part of their identity at the school door,” leading to a feeling of re-
jection in the classroom.”® Cummins argues that such practices may cause them
to be unsuccessful in both internal learning and academic development.

In today’s world, migration between countries is common and at times intense.
Countries’ economic, health and education systems are affected by migration,
and politicians are deeply divided regarding immigrants. The statements they
make to get votes from the local people can lead to social division and foster
anti-immigration attitudes, in some cases eliminating the opportunity to pro-
vide quality education for migrants. While governments are faced with this
situation, immigrants face different attitudes in the places they go. Meskhetian
Turks, who came to Turkey with a sense of cultural affinity, have had both pos-
itive and negative experiences depending on the attitudes they encountered.
From a long-term perspective, making efforts to ensure positive experiences
for these historically interconnected communities will improve economic, so-
cial, and political cooperation; and foster positive relationships between immi-
grant and indigenous citizens. Therefore, it may be helpful to consider immi-
grant education policies carefully from this perspective.
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Policy Recommendations

The educational experiences of Meskhetian Turkic immigrants in Turkish
schools will affect their attitudes towards Turkey. Therefore, educational expe-
riences will play an important role in the future of relations between these two
historically interconnected communities. It will be beneficial for education
decision-makers to systematically analyze the needs of these segments of the
population and produce solutions to their problems both at the national and
local levels. It was found that the support of the guidance service is perceived
as inadequate by the research participants. The migrants’ need for psychoso-
cial support and the facilitation of social integration appears to be reflected
in their sense of the inadequacy of the counseling services available to them.
Policymakers should keep in mind that social integration can only be achieved
through the participation of all stakeholders in the school ecosystem, including
parents from the host community. One major finding from this study is that
immigrant students want to introduce and share their own culture with their
host community. Including the cultures of immigrant students in the school’s
event calendar may assist them in effectively integrating with the school and
therefore with the society in which they live, thereby increasing their sense
of belonging. Participant students stressed their need for educational schol-
arships; to increase their chances of academic success, additional financial re-
sources are recommended. @

Table 8. Demographic Characteristics of Participants

SN Participant | Gender | Age Country Nationality Year Type of School | Current | Occupations of Participating Parents Before and After
Arrived Attended Class Migration
Before Migration After Migration
Mom Father Mom Father
1. S1 F 17 Azerbaijan Meskhetian 2016 Anatolian Imam 12. Farmer Farmer Textile Plumber
Turk Hatip worker
2. S2 M 19 Azerbaijan Meskhetian 2017 Anatolian Imam 12. Farmer Farmer Housewife | Construction
Turk Hatip worker
3. S3 F 18 Azerbaijan Meskhetian 2017 Anatolian High 12. Housewife | Car Housewife | Construction
Turk School mechanic worker
4. S4 M 18 Azerbaijan Meskhetian 2018 Vocational High 12. Housewife | Welder Housewife | Welder
Turk School
(Electricity)
5. S5 F 18 Kazakhstan Meskhetian 2018 Vocational High 12. Housewife | Bus driver Sofa Furniture
Turk School Stitcher maker
(Electricity)
6. S6 F 19 Autonomous Meskhetian 2016 Vocational High 12. Housewife | Truck Baker Furniture
Republic of Turk School driver maker
Crimea (Tourism and
Accommodation)
7. S7 F 18 Autonomous Meskhetian 2016 Vocational High 12. Farmer Farmer Factory Factory
Republic of Turk School worker worker
Crimea (Tourism and
Accommodation)
8. S8 F 18 Uzbekistan Meskhetian 2015 Anatolian High 12. Housewife | Plumber Factory Construction
Turk School worker worker
9. S9 F 18 Uzbekistan Meskhetian 2017 Anatolian High 12. Housewife | Electrician | Housewife | Electrician
Turk School
10. S10 M 18 Turkmenistan | Meskhetian 2017 Vocational High 12. Housewife | Taxi driver | Factory Taxi driver
Turk School worker
(Tourism and
Accommodation)
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